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ABSTB&CT 

This document presents an outline and teacher's guide 
for a coBBunity college-level teaching aodule in Hezican 
identification, designed for students in introductory courses in the 
social sciences. Although intended specifically for cultural 
anthropology, urban anthropology, coaparative social organization and 
sez roles in cross-cultural perspective, the content and objectives 
are applicable to various sociology and psychology courses. The 
■odule focuses primarily on analysis of Hezican social organization, 
including ezaaination of social class, caste, and family oriented 
statuses and roles. Academic and psychological chatacteristics of 
coBBunity college students vhich aust be addressed by the instructor 
to overcome stereotypes and preconceptions are outlined. Learning . 
objectives, sethods whereby students say lattain the objectives, and 
■ethods for evaluating student performance are listed. Although no 
suitable tezt is available, selected readings recossended for both 
instructors and students are included. The bulk of this docusent 
outlines in detail the subject satter that the instructor should 
present to students during the course of the sodule. (JDS) 



««««««««« 

* Docusents acquired by BBIC include sany inforsal unpublished * 

* materials not available f ros other sources. EBIC sakes every effort * 

* to obtain the best copy available, nevertheless, itess of marginal ^ 

* reproducibility are often encountwed and this affects the quality * 

* of the sicrofiche and hardcopy reproductions EBIC sakes available * 

* via the EBIC Docusent Beproduction Service (EDBS). EDBS is not * 

* responsible for the quality of the original docusent. Beproductions * 

* supplied by EDBS are the best that can be sade fros the original. ^ 



OS 
CM 



U.S. DS l»AflTMCNT OF HKALTH. 
lOUCATlON 4 WiLPAKI 
NATIONAL INSTITUTI OW 
lOUCATION 

THIS DOCUMENT HAS BEEN REPRO* 
OUCEO EXACTLY AS RECEIVED FROM 
THE PERSON OR ORGANIZATION ORIGIN- 
ATING IT POINTS OF VIEW OR OPINIONS 
STATED DO NOT NECESSARILY REPRE* 
SENT OFFICIAL NATIONAL INSTITUTE OF 
EDUCATION POSITION OR POLICY 



MSCECAH mnXIFICAXIQR 
Fxojeot Naadeo 
June 26 - August 8 
1976 



<V| Rita CasteUAno 

^ Los AngttlM Pi«roe Collage 

6201 Wiimetlai Avenue 

^ WoodUmd HilU, CaUfooniia 



BpotBgooreA by the WIA Latin Aaerican CeE.'-.er on a gzant fkte .the U.S. Office 

of Bdnoatlon 

Fultoleht-BayM Txalning Ozaobe— Group Rrojeets Abroad (13.1iUo) 



ERIC 



2 



1 



Introduction 



Thla nodule 1b dMlgned for students in Introductory courses In the 
social sciences* Althouc^ Intended specifically for cultural anthropology, 
urban anthropology^ coaqpaxative social orsanizatlon and sex roles in cross- 
cultural perspective, the content and goala are applicable to various 
sociology and psychology classes* 

The current trend in publishing textbooks is to select books uritten 
for a lay public readii« audience^ Publishers rate the national reading 
level of conmmity college students at 9th or 10th grads ability* Clear, 
interesting and oorg&nlzed books conqplenenting class presentations, unfortu- 
nately are not available in the field of Mexican social organisations* 
Publications, therefore, are reconnended that nay be helpful iresources for 
the student and instructor* Homrver, except for Tuo Cities of Latin America, 
there la no book suitable as a text* 

The nost comaon learning needs I perceive in students are divisible 
into two categories; the acadenic and the psyc) ological* Acadsmically, 
students generally need help in tinderatanding aireetions, building a factual 
base for generalizations, selecting nain ideas from supporting detailB, 
synthesizing infomation and appropriately applying neir data to a variety 
of situations and interpretations* Psychologically, help is needed in 
recognizing misinfomation or prejudices, eaq^Iorlng alternative bases for 
behavior, and then, evaluating their previous percep t ions and interpretations* 

Althougli this nodule focuses on the academic needs, it is designed to 
incorporate the psjfchology concerns also* The infbrnal role reversal *M;e8t" 
at the end of the module is one method for interleaving the tuo categories 
of needs* The exercises require screening ideas congaring and contrasting 
them, then critically applying them to familiar contexts. 
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Iketoors in Mexican IdAntlfication Processes: 
Teacher *s Ouide 

I* StuSest Anals^ls 

A« Kinds of stuSent 

1« Imrticulate speakers cmd uriters 

2. Limited reading ability (9th-10th grade aTsrage reading ability) 
3* Limited self-discipline in studying or carrying throu^ assignments 
k. Little college eoqperience 

3^ Little contact ulth other types of cultures or iiSn^mlddle class XJ.8. 
B« Interests 

1. General interest in anthxtipology because it is believed to cover 
"exotic'* practices of other societies 

2. Courses vith little reading^ easy grading and Interesting content 
and instxuBtion 

3« Superficial and iaqpersonal interests in Chicano or other minority 
''causes** 

C« Reeds 

1« Simple ''text'' 

2. Cloar oral and written Instructions 
3* Help in understanding basic 

9L. Instructions 
h. written material 
e. Concepts 

k. Help in developing skills In 

a» Studying 
h. Writl7« 

e. Selecting Ingportant ideas firam suxyporting material 

3^ fiBtctual information as a basis for 

a* Becognizing Mexico is a society irith coBqplex social structure 

rather than a "place" for U.S. tourists 
b« Recognising the range of diversity vithin Itoxico 
e. CoqprAeiidlng the idsala and morals of '^(Iddle Glass" Mexicans 
d« Applying the knowledge galxied to 



2. 
3* 



1. 



Understand comnxm Interests ^ fean e.nd behaviors shared by 
Chicanes and Mexicans 

Understand the diversity vithln the Chicano "category" 
Challenge their own stereotypes 
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!• Short nontechnical bub contprehenslve and objective 'M;ext" type 

of article or section of book 
2. Sxq^lementary 

a. For more interested or able readers -nontechnical case studies 
or blograihles to jrovide "felling** level experience 

b. Film - *^Gfir*s School Axrlque?" 

II« Basis of Content Selection 

A. Mexican Caste - class systeos 

1. General misconceptions connonly esqpiressed by students (e.g.^ family 
unit breaks down in urbanizing industrializing societies) 

2. SlqpllBtic and stereotypic descriptioQ of Mexico (e.g., land of 
fiestas and siestas) 

3* Confusion of caste and class concepts vith each other or vith the 
concept of race 

B. Mexican '^Middle Class" Family 

1. Stable but flexible basic social unit vithin vcrban and industrial 
context: effective model to begin penetrating stereotype processes 

2. Primary socializing unit tfarougjhout Mexico, yet coiqilexitiesy 
diversities and differences between norms and moder enable compre-* 
henslon of larger Mexican socla? organization 

III. Organizing SLeiosnt for Nodule - Thematic - Identification Processes 

A. Caste - Class 

1* Appropriate to ^general goals and methods of anthropology 
2. Concentration in current events apiOJyeable to students lives 

B. Family a^ porimasry social unit (provides videst range of course 
applicability: e.g^^ sociology^ psytihology^ anthropology; urban studies) 

Vfm Objectives for students 

A. General 

1. Increase knowledge of diversity of social structures 

2. Increase knowledge of universal aspects of human behavior 

3. Kxpand conqprehension of Mexican and Chicano values and behaviors 
k. Becognize those stereotypes and Judgnsnts based on nonfkctual data 
3. ^MTmme ability to distinguish key ideas from detail 
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B. Specific Ob,i act Ives 

1. Sumnarlze basic characteristics of caste, class and fkmlly 
oriented statuses and roles 

2. Describe ideal Intrafkmlly roles 

3« Congpare and contrast castes, classes, flsunlly statuses and rules 
K Explain Mexican concepts vlthln context of that society 

a. Class media 

b. Bducaclon 

c. Cultuia 
d« MBU?ho 

V. Values of Objectives 

A. Meet stated needs and Interests of students 

B. Provide opportunity to 

1. Practice reading, screening, speaklx^, vrltlng skills 

2. BuUd up reservoir of fkctual Imoirledge 

3« Begin to examine previously held Icnoifledge, attitudes and beliefs 
In terns of newly acquired data 

VI. sequence of learning skUls stresses ?i 

A. I&iovledge 

B. Conprdiezuilon 

VII. Methods for achleviiig objectives 

A. Lecture and discussion in an Informl settlxtg 

B. Reading material supplemented by gtdded studies and vlstal aids 

C. Personal contacts between Instructor and student to 

1. Arrange supplemental readlx^ 

2. Discuss special Interests and problems 

D. Evaluating procedures 

1. Bnd unit with series of role playing (e.g., Mexican students from 
various Clases madias trying to learn range of diversity within 
U.S. middle cIms and ideal Intrafktmlly within one of these c''^sses 
(e.g., middle Middle Class) 

2. Test 

a. Required portion 

1. Skills in sunnmrizini^ id screening for key ideas; by 
conqparlng and contrasting (multiple choice questions) 

er|c 6 
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2m SklllB In suxonarlzlng - (short ansven) 
b. Optional portion 

1. SkiUa in consparlng, contrasting and separating key 
ideals ftrom supporting detail 

2. Skills In explaining clearly and accurately (short essay) 

3. Optional projects - oral or written - choice of students 

a. Individual~suDnBrize aorticle in form usable to rest of class 
b* Group (2-U people)— exchange in infonnation with overall sunnary 
or conclusion presented in foroat usable by class (e«g«y 
dittoes?, outline, InfornBl class discussion, skit) 



Reconmended Readings for Instructors 
^Recomaended Readings for Instructors and Students 



Balan, Jorge, Brownlnc and Jelin 

n«d« Men in developing societies. Institute of Latin American Studies* 
Austin: University of Texas Psress. 

Beals, Ralph 

196U Some valiie changes in modern Mexico. In Process and Pattern in 
Cultu3re ed« Robert A. Manners. Chicago: ALline. 

£rasm\iB , Charles J. 

19^0 Current prohibitions in ligfht ;Qf ceremonial kinship. Papers 
Kroebar Anthropological Society, 2:U2->^0. 

Gomez, Rudolf ed. 

1972 The changing Mexican American: a reader. El Paso: University 
of Bl Baso Press. 

''mayner, Herman 

1966 New patterns in old Mexico: a st\2dy of town and metropolis. New 
Haven: College and University Press. 

Helen, June ad. 

1968 SpaniahHipeaking people in the United States. Proceedings of the 
1968 annual spring meeting of the American Ethnological Society* 
Seattle: IMlversity of Washington Press, 
(clearly, simply written, broadly based references) 

Kabl, Joseph Alan 

1968 The measurement of modemisll^ a study of values In Etuzll and Mexico. 
Austin Iftiiversity of Tens Press. 
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^LaviSy Oscar 

196^ Urbanisation without braakdown. In Culttores and Societies of Latin 
America ed« , Dirig^it B. Heath. Neir Yorb Bandom Houae. 

MBtccoby, Michael 

1970 Social (Change and social character in Mexico and the United States. 
Cuemavaca, Mexico. Centro Intercultunl de Docxineatacion. 

*NBtd8en^ William 

19&^ Mexican Americans of South Texas. New York; Holt, Beliihart Winston. 

Metzger^ David and G. WilUams 

1963 A ftonaal ethnografhlc analysis of Tepejapa latino weddings. 
American Anthxppolc^y 6^:107^1101. 

^^Nillery Frank Charles 

1973 Industrialisation in Mexico; old villages and a new towzu 
Menlo Park: Cumoilngs. 

MruiUoy Katban 

1971 The Mexican American fkmlly. In Chicano's: social and psychological 
perspectives eds.^ Dathanl Wagner and Marsha Hugh. 

Needleor^ Masrtin C. 

1971 Politics and society in Mexico. Albuquerque: Unlvetslty of 
New Mexico Press. 

Pazy Octavlo 

1961 The labyrinth of solitude. New York: Gzt>ve. 

Staglldh. W. W» and Ben Crouch 

i960 Final report: survey of needs and resources among aged Mexican 
Americans. TexM Technical College. August 2^. 

Stoddard, BUwyn R. 

1973 Mexican Americans. New York: Randon House. 

Waughope, Robert ed. 

1967 Handbook of Middle American Indians. V6 Social authropology. 
A\»tln: University of Texas Press, (chpts. 2, 12) 

Wilke^ James Wallace 

1970 The Mexican revolution: federal esqpendlture and social change 
since 1910. Berkeley: University of California Press. 

^Hifhiteford^ Andrew H. 

I96U Two cities of Latin America: a conqpazutlve description of social 
classes. Hew York: Doubleday^ An6hor. 
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Annotated Suggastecl Readings in Spanish 



Guerrero^ Baynundo 

1971 Problooas soclales de Mexico. Guadalii;)axa9 Mexico. 
Qnlvereldad Autonona de GuadBt3a;)aTa« 

(Table of contents does not list chapter pages; chapters II , 
pp. 23-279 and Illy pp. 29-'^7» provide brief \isefal data on 
subdivisions within general class categories; chapter IV, 
PP« ^9^^5f Is a superficial suonary of the relationships between 
urbanization and the class system) 

Othon de Mendizabal et al. 

1968 Bnsa^fos sobre las clases scciales en Mexico. BditOL-lal Nuestro 
Telngpo S. A. (pp. 120-129). 

(covers historical setting for t&e mergence of classes; the 
characteristics of the vstriotis classes; interolass relationships 
and general infomation about social stratification) 

Pozas Aracenieg&y Ricardo 

1971 Los indlos en las classes soclales de Mexico. La Habana^ Casa 
de las Americas 

fenqphaslzes specific Indian societies rather than general 
caste-class interrelationships) 

Trujillo^ Catrlos A. Bchanove 

1973 Soclologogia Mexicana ^th ed. Mexico. Editorial Rorrua S. A. 
(no table of contents; old ihotos pp. 100-120 are interesting 
portrajfals of caste-class categorizations; pp. USS-'^^B have 
helpful demographic data) 
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lTOvl«dg« 1, Renisiiber flictml infomtlon abort 

Caste-claae cat«gorle8 In Mexican social Btructure 
^■2*" b. Jbln ehaacterlitica of th« above 

2. Recognize 

a, General cultural-ecological context vithln \Alch Mexican social 
structure operates 

b, Hunan behaviors are jatterned and logical within the social- 
cultural contexts they appear 

c, Diversity and coflexlty of Mexican social structure 

coapehension 1, SumaMize toy Ideas presented in class In the fora of written 

slttletal outlines 
2. Describe Mexican class synten; Its diversity and conplexlty 

amlyeli 1. Select toy ideas ft!oa supporting detaU In the readings 

2. Dlstlngulflh between data and geneializations drawn tm data 



Icncwledge 1. 

a, Fwily at a port of social structure generally characteristic 
iif hunn societies 

Diversity of huiin social 8t?^ture patterns 
2, Define basic concepts-social structure, fiwiily, statuses, roles 

iA ccnprehension l. Describe the Mexican concept of "Mill" in terw o^ "clases 

aedias" idealizations 

analysis 1, Differentiate between ideal and act»l behaviors 

evaluation 1, Conpre and contrast generalizations of the "ideal middle class" 

f^Bily In the U.S, with act\ial olddle class ftially characteristics \\ 
reported In assigned readings on U.S. social stratification systeni 
2, Coapare wd contrast Mexican "clases madias" with U.S, alddle class 
fkailles ~-— — . 

o 
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Htthodi for Aehlgyl M ObJartitu Mrthodi for Mlm/tisiiL ObMlvi 

o\ li Aetlvily eoDcintntc on cUm dlicutiloM md 1. Roeall and mtdi anroviiti ^ti 
rndiag uilpmti 

2. OnUy and invritiiig, pub aiti into ippropritte 
eootucti tnd elioinatt omiiflifieationi 



I 8yit6atleally ttki clan notw follovli^ 

nooiDsnded oubUoi fomt 
2. Befort cUii, wrk out quaitioQiy idm froo 

mdiiigi 

I Aftir itudytDg, KlB until notM of Kay idM 
and tbiir lusportiog data: uie If V oardi if 
vlfb to nlnforei laamlog 



I CoBvara outline vltb praviotii onei for iivrond 
clarity, ralivinoyf brtvity 

2. Siparata ovinivlifieatiou and Donlkctiil 
eonsluiioni froi data 

1. Ballot fim variaty of daU that nhiob ii mt 
apiroprlati for givm kiy idaai or ganitalltttloDi 



1. Raad optional uilpmt to balpaxpandni^a of 
raadiflg expffianen about locittiai otbar tban U.S. 

2. SidafiMcott^i inomwrdi 



li Drav ganmliatiom firoi lleti at hand 

12 1. Thliik thro# imvIh illuitrating panooal 
nom VI. actual b^iaviori 



1. 
2. 



rind mtfiM tm adi iUtntntim normtivi 
portnjilj of V U.8, fliBily 

Dtav \90D data at biod to duoribi or ixplain 
Haiti to ittoiliilng on thi bull of broad 
catagorin or idialiiatlooi 
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1« OnUy or in vriting, lunriii acouratoly 

data tm raadlni 
2. BMogniii difinitlMi not dipm&nt upon 

Mioriiation 

I Hitofa ipioifio data vltb apsropriati gMwiliutloni} 
tm givin ipiolfloi, ditinini apsropriati eoncluiion 



1. Coqan adi vitb know varlationi ftoi tbi Idial 

2. Orally cr invritingi ducrlbi or axplain yta)^ 
DNiN in giMralliatioD iroomii 

3. Firtioipati la roll pUyli«-«taki tbi part of Mxioan 
ooUigi itudMti tm virloui oUm Mm Intir- 
Yiiidflg wfloui liddU olaii l/TSuSiitudMti to 
find out thilr puBaptioM of loelal oUiiii and Idial 
My itatum and rolN vitbin tbm elaiiHi ^ ^ 
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fketora AssoelAtad with Meociean Idontif icatlon 



Analysis of Ca«te<«C3Ass Ihctora 

A« VsxMU&m analysing caste and clstss 

1# Btatistles not aystamtlcally coUaeted 

2. DlstiaDtlons betireen caste and class unclear 

a« Criteria not consistent (e.g.t physical features^ socio- 
econonlMy linguistics^ nationality) 

b. Bounteries betifeen and irithin caste»c3ass categories not 
clearly isolatable 

c. Categorisations used in literature^ incorporated Into folk 
categories 

d« Feroeptlonal differences associated with folk clusification 
sroeessee 

B. Caste categories— comonly used in literature 

1« Spanish (both in the literature and general speech^ equated with 

''old aristocracy'* class) 
2. Mei;^n 

a. Pbcus of modem litemture and art fomi-«sea3rch for psychological 

and social Identity 
b« Incorporation of 

1) Mestizo (used synononously for Mexican) 

2) Spanish - Indian ancestry 

a) Behavior patterns conpatlble vith urbanisation and 
industr lalisat ion 

b) Mlnliflum educatlon-vriiaary school 

3) Mestlso-luropean (neir sviboategory) see a) and b) above 
k) Creole (Spanish-Black ancestry) see a) and b) above 

3* Indian 

a. Bases of caste assignnent 

1) Riysical appeamnce 

2] LangusgeHOon-Spanish 

3) Socio-economic patterns such as: 

a) eduoatlont occupations^ wealthy vesidences^ dress 

b« Lowest oaste^ least vertical ttobility^ equated with lowest 
ranked class 



14 



11 



ClMses 

1« Alta socledad (folic category) 
a. Clase alta par alx>lenge 

1) M&terietl euaa 

a) Live in mjor cities (Mexico, Guaaalajan, Monterrey), 
have suanar and reeorb hotuses 

b) Houiee-«old nanalonB 

(1) Pliuribing and electricity tn various degrees 
modsomness 

{2) Tiled kitchen and l>aths, nodezn fixtures 

(3) Poinaal sitting and dining rooms 

IkS Victorian or modem flomlture mixed with antiques 

(^) Silver and china service 

c) Servants-^several— trained in formal serving and 
international cuisine 

d) Meztsedes Benr cars 

e) Dress— nodem, British made, conservative 

2) Nonnaterlal cues 

a) Education 

(1) Private schools 

(2) University Mexico, College Mexico, Europe and 
U«S« for postgraduate work 

b) Social behaviors— stress on courtesy, finesse and lack 
of ostentation 

c) Recreation 

(1) Nonptdbllc— flamlly centered 

(2) Restaurantlng with fhmily, flctive kin (e«g«. 
Godparents) friends 

(3) Theaters'-^specially afternoons for females 

d) Club vnibershlp 

(1) Auto (3) Golf 

(2) Country (U) Tennis (new) 

b, Nottvou Rlche (borrowed term— "new rich"*) emulate aristocracy 
1) Material cues 

a) Live In new large houses in newer areas of cities and 
have summer houses 

15 
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b) Bfloulata Suropaan mtaoriAliBm 
2) Nonaat«rial cuss 

a) Linguistic— noet derogatory of classes toward "loner" 
classes 

b) Social clit) omribershlp 



Middle class-«-(nonfolk category used in literature) 
a« Oensral infoornation 

1) Least studied 

2) Most comiplexy diverse, heterogeneous and flexible, there- 
fore, valid generalizations difficult 

3) Menbership based on 

a) 'tiace - Caste*^ concepts (Mestizo, Mtatlzo-Suropean 
and Creole) 

b) Occupations 



(1) Mftn&gerial--govern!Dent and private 

(2) Proprietorship«-land or business 
(3j Skilled crafts or technological 
(U) Self-enployed professional 

(a) Traditional— 4ilg!hly valued professions 

(1) M«D«, lav, business mnagenent, dentistry 

(2) Class media pobre and Los Pobres— regard 
iS^ve p3f^£l5Sr MBOoStSSimi alta 
sociedad 

(b) New prestige occupations —engineering 



b« Folk categories 

l) Cl&se media acomodada ("comfortable") enolate Noxxvou Rlche 
a) Material cuss 



(1) Large modem houses or condominituBS throughout 
cities (especially southern pasrt Msxlco City), 
but not in areas of alta sociedad or los pobres 

(2) Expensive and ttodernHEStiiture, fixtures, appliances, 
clothes, cars 

(3) Luxury items (especially taransitorized sound 
eqxiipnsnt firom U.S. and Xurope 



(1) Golf 

(2) Lions 



(3) Rotary 

(k) Tennis (new) 
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^} Intaxmtional cuisine and prepared foods 
b) Nonaaterlal cues 

1) private school education 

2) Social, church and civic club nenbership 

(a) Lions (c) Chess (e) Knights of 
(b; Rotary (d) Shooting Colunbus 

(3) Recreation 

a) Family oriented (e.g. , birthdays, annivesrsaries) 
b; Movies, T«V«, ireading 

2) Clase madia sin dinearo ("educated but not wealthy") 
enoJates class acotaodada 

a) Hetterial cues 

(1) Live in snt'll houses or apartments thsroughout cities 

(2) Modem fVimittO'e and fixtures-*loeally prodded 

3) Cars 

k) Modern dress and cleanline8s*«4iighly valued 

b) Nonmterlal cues 

(1) Occupations*- any nonmanual labor 

(2) Education, especially private— viewed as critical 
for vertlcsal mobility 

(3) Multiple workix^ moBd)ers-— Including females before 
mazTiage 

(k) Clvb msaft>e(rship*-most fearful of losing rank 
{3) Suppoart government efforts raise living standBords 

3) Clase media pobre« >«»(eaalates class above it) 

a) Material cues 

(1) Pseudo modem houses or apartments throuethout 
cities 

(2) Material goods-Hiyntool success 

(3) Public dress iqportant 

b) Nonnaterlal cues 
(1) Occtqpations 

(a) Small entrepreneurs 

(b) Skilled laborers 
(c; Low paying salaried 

ERIC 17 
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(2) saucatlon-^hli^lsr valued b\xb can afford public 
education only 

(3) Beereatlon-'-'flGimily oriented 

(a) Public sports events 

(b) StrollsvHQsimlly treats (e^g*, ice cream, snacks) 

c) Self ••percept lon«»««s do clase media sin dinero and 
clase aconodata" >^label selves "pUJars of society^ 
and people vith ^' cultura i educaction" 

k) Clase sin cxatura i eaueaelon«>« >de8rogatory label used 
by all above classM for any class not demonstrating 
social and material cues regeurdad as expected, in good 
taste or moral 

Los pobres> clase trabaJadora> clase humiiae ("the poor," "working 
class," nii\nd>le class") U.S* labST^loiier class" considered by 
speakers and in literature as debasing 

a« General information 

1^ Emulates clase media pobre to extent possible 

2i Cooqposed of Indian caste almost exclusively 

3) Health sustained by government subsidised medical care 

and basic traditional foodB«»«>coammeal and beans 
k) Infmclass ranking on bases of 

a} Bducatlon-»«»limited to elementary sdiools 

b) Omsrship of business or specialized tools 

c) Special training--espeoially in tool use 

b« Material eues 

1) Rented room(s) in large buildings or squatters' huts 
throughout cities-^^racterixed by 

a) Instifficient light, ventilation, space 

b) MijQlnal furnishings, fixtures, appliances 

c) Presence of birds and potted plants 

2) Dress 

a) Stress on neatness and modernness-»-»especially in publix: 

b) Shoes and stockings for adults<»<»especially vomen 

c) CoBbination western and "traditional" dress 

(1) Men«*«cotton pants and shirts, cowboy hats 

(2) Wonen*-cotton dress and ajron, braided hair 

(3) Chiiaren«>-cast-off clothing, barefooted 
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3) OceiQations— tesad on smIX antrepreneuMhlp^ Xow paying 

salarlAs^ mnual laboor^ services 
U) BeereAtion-^-fkmily oriented 

a) Ptdbllc events 

b) Parks ulth local treats purdbased fira street vendors 
or narket stalls 

c« Uppn nobility limited to clase sin cultura i educacixm 
J>m Conclusions 

1« Mexican social structtve analyzable within its own context only 
2. Class dlrtixetions coniplex and related to physical^ social aUd 

econofldc lEktctors 
3« Inteorclass nbility limited yet eadi class ennilates cues of 
^* Alta soeiedadp ^Old Woarld oriwted 

^. ^' ^SSmm iasBas" »-searching fior a mtional identity jroviding 
self*perceptiAiH-HCcnqpatibl^ with the noinative eacpectations of a 
poirarful, industrialixed iaation 

6m Intraclass recognition dependent upon Contacts^ noney^ education^ 
occupations, clUb neidtMrship and social behavioral cues 

Analysis of Coaminity Flactors 

A. Cities 

1. Per Mexican definition**-city-area8 with 2,000 or more people 

2. Oovemasnt efforts xxnr to decentralise services, bureaucracies, 
industries 

3. Mexico City 

a. Still focus for all major political activities and influences, 
education, Jobs, goods, seorvices 

b. More seven tines lasrger than Ouadi^lajara 

c. Guadalajara and M o n terrey only other najor cities 

k. Contrary to generalization that city life leads to break up fluaily 

a) Itamlly 

(1) Selected firom llamily or kin menbers 

(2) Religious stqpport for psychological, social and 
economically mutually binding relationships 

b) Nuclear fkmily plus ritual Gk>dparents-- base for social 
economic interactions 
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AmlyvlB of TbaiXy Feietoirs 



A« Pxoblras 

Xxteoslve variationi in aiset, typw^ patteoma of Intarparaonal 
iBtametiona car value ayatama even irlthin aix«la folk category 
mte senesillntioba atou^ ^tfaa MajOean fkmlly* invalid 
Ro ayatetantieV eoapantt ive nor atatlat.ically reliable at\;dlea 
Data In lAila oubllne 

a. Syntbealse from limited ^nd nonpoqparabla aourcea (e^g,, 
aoclblogieal - anthrq^laglcal ati^ 
alosana, aonga, govaonaiaBnt poblicatibn^ 

b. Streaa ■ 

Idealized pattema (noma) ratber than actual«l,e«9 
atatlatically aiqnportabley. pattema (nodaa) 
Relationship between urbanization and ftiniliea aa aoclal unlta 
Affeeta of urtamization- --on fkiaillea in th^t claae madia 
acoapdada^ claae media tin dinero and claae n583a potre, 

B« Cuzrmit Pattern 

Im Homative and modal cona latency 
a« Nuelear ftunlliea 

b« Cloae intrafkttily moraly eeononiCy aocl&l bonda 

c. Iiqportanee of obedience and respect tor eldera 
d« Retention of fkmlly honor in peraonal bciiaviora 

e« Individual and group socialization procesaes-^reaponsibllitlea 
of nuclear fkmily plus real and ritual kin 

2. Proceaaea reinforcing noxmtlve patterns 

a« Comnsrcial and political ada or slogans 

b« Inflation rates requiring joint incomes 

c. Staployttent and loan practicea baaed on nepotism 

d« Informal social pressures for conformity to Ideals 

e« Religious myths and ceremonies 

Holy fkmily— -model for ftunily intarrelationshlps 
Virgin Quadelixpe«Hiilent^ suffer ing» giving mother 
holding her loved ones together 
Conqpadrasco ayst^^^-flctlve (ritual) kin acting as 
eacbenaion of flamliy rather than socioeconomic class, 
business or peer aasodiations 

3. RelAtlonahlp uztanizatlon— industrialization and fttmily units 

•.. Ro sl«nlfioantIy maasurable dhanges in nornatire nor nodal 
fkmily roles 




3) 
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h. Except for elase media acoaodada profeesiomLiy no social 

category ^ngiag fluter than any other 
e« Claae laedia acoiipdada f eoalee moet active in nomen's 

llbaratlon nweaeiibe iior dhaqges in 



I] 



Fiyehological social, eeonondc perc^ion of females 
Rlgtits to pu9>lleally aceoaipuqr spousee in pid>llc places 



d. Age at time marriage. associated vith 

1) Amount of edueatlon 
2i Xeooottic fktetors , 
3) flamily obligations 

e« Vuaber of children not perceived especially hy males as 
associated with income, occvgpatlon, age nor cpmuunity 

Statuses and roles in^/ftmily context 

Im Age stalAui 

a« Slders 

1) Ideal roles to be acted out by elders 

a1 Source of open generous affection 

b) Source of infonal Joking relationships with 
youQgsters 

c) Source discipline of youngsters 

d) Intenaedlaries between parents and children 

2) Ideal roles elders escpect fjrcm other ftimily menfbers 

a) Obedience and respect 

bj Financial security 

c) Inclusion in decision making— «t least 

b» Adults-- (parenthood socially defines adulthood) 

1) Protect flamily honor 

2i Provide financial and psychological security fbr elders 

3) Provide moral model for children 

c« Children 

1) Older 

a) Rrovide model for younger children 

bi Help in routine chores of caring for younger 

c) Stqppcrt parents [financially and socially 

2) Younger 

a) Inoorporated into adul^ conversations 
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b) Very 90ung-**(pre8ehool) -•center of attention and 
affection 

Sex statuses 
a. Female 

1) General roles 

a) Instrument and repository for class and fkmily values-*- 
such as femininity and innocence 

b) Perservsorlng unselfish provider of wmth and stqpport 
c^ Alter ego for male 

d; Aid for elders, parents^ younger siblings 

2) l^mily associated statuses and roles 

a) Mother 

1) Socializer of children 

2) Hodel for children 

3) Hub of activities In house 

k) Enduring stapport— especially for daugjhters 

b) Wife 

1) Silent and perservering "reflection of ostles will" 

2) Reserved, decent, pure under all circumstances 

3) Responsive to husband—sexually, psychologically 
and socially 

U) Wants subordinate to those* of husband and childr^ 

3) Stereotypes 

a) Per nales (female self stereotypes conctnr with males*) 

1) General 

a) Emotional 

b) Easily disturbed or distracted 

c) Potentially destructive or uncontrollable 

d) Less logical rational and intelligent than men 

e) Extension of male 

2) Positive attributes to seek in wife 

a^ Faithfulness and chastity 

b) Good mother 

c) Content with home life 

d) Good health 

e) Neatness 
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f) Agreeable personality 

g) Piety 

h) Western standards beauty (ali% attractive 
ll«^t skin 

3) Negative attributes 

a ) Aggress iveness 
b) Independence 

b) Per literature r\nd laintlngs 

1) Long and silent suffering nother figure 

2) Perservering and enduring interpersonal relationships 

Male 

1) General roles 

a^ Source for economic security and decision making 

b) Aloof autocrat 

c) Container of worldly Icnotrledge and authority 

d^ Provider of stx activity necessary for oira good health 

e) Sntertain fletmlly^ kixif associates 

2) Primary ( family) associated statuses and roles 

a) Father 

1) Provider and Ikir dlsciplinarlar 

2) Decision maker 

3) Ingpersonal aloof with children except very young 

b) Husband 

1) Economic provider 

2) Atithority to make decisions regarding 
behaviors and housdiold in general 

3) Provider or protector of honor a ad prestige 

3) Stereotypes 

a) Per females 
1) General 

a^ Sexually unfaithful 

b) Focus for author lty» economic security^ protection 
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2) 



Positive attributes to seek in husband 



a) V&tthAilness 

b) Good health 

c) Bdueation 



a) Teiq>erate drinker 

f) Chastity 

g) Agreeable pearsooallty 

h) Cciiteut vlth hone life 



d) Good tkthw 



b) 



c) 



Kinship 



3) Neg&tlve attributes 

a^ Domineering 

b) Uhftlthfia 

c ) Self centered 

d) Sees ftonale as object rather than person 

Per mles-Hnaeho coiiCept«>«cod8 of behavior based on 
HlspanlK value's 

1) Integrity of individual personality 

2) Honor syBtem«-*3reliabillty; doesn't expoee self, 
fttmily, Arionds to public ridicule 

3) Manliness 

a^ Sexual ability 
b) Courage 

c; Longy conmittlng ftiendshlps (not included 
in fkmily affairs unless incorporated through 
conggtdraztBO system) 

d) Bconomically solvent 

e) Invulnerability to events 

f ) Resignation and fortitude under adversity 

g) Relatlonshlpe vith females at erotic or 8\;qperflcial 
levels rather than shared feelings level 

Per literature and paintings 

1) Provider and stabilizer for fttmily 

2} Absent authority figure-especially for family 

3) Dominant and autocratic 

k) Mach ismo^ ^negat Ive connotation 

a) IiKtpersonal jihysleal "forcer" sexually, 
politically, socially 

b) Center 6f all activities and concesras 

c) Aggressive, dominating reducer to "nothingnesc" 
or nonbeing 



oatlons masked cover rivalry (age and sex) favoritism 
eaqpected to care for younger 
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3) OldMit mle responsible btiaiaAss or parents, and all 
younger siblings 

b. Sxtended Unsfblk (aimbs/uncles, nieces/nsphem, cousins 

1) Source for infbnoal social vis itii« (especially for wonen) 

2) CofUslM--ppol firom >Aiich clcee firienda ctaoean 

3) Hdsrs eoqpeet respect and errand tnm youi^er kin 
k) Base for mutual aid for major cereuMiiM 

Fletivw kinship statuses 

a. "in-laire*' 

1) Mother-Child relationships rcsmln stroi^ 

b. "Congadrinazgo" (ritual parenthood) 

1) Bond established primBurily thro\«h baptism cevenony 
resulting in mutual fonBllzed rights and responsibilities 
coiq>llmentlng kinship structure 

2) General infonoition 

a) Child, parents, ritual "co-parents" form triad set 
of Intftrrelationships 

b) Social functions, 

1) Provide model for interpersonal relationships 

2) Rxtend range of social iatezaction by cutting 
across kin, class and neighhochood ties - 

3) Increase the nuotoer of statuses available to the 
society at large 

h) Decrease the nunber of people in the "stranger" 
category 

5) Bstabllsh or reinforce social, economic, political; ties 

6) Provide a channel for 

a) Circulating or leveling wealth throuj^i gift 
giving and financial responsibiUties 

b) Controlling hostilities through fomalization 
of behaviors 

c) Integxating psychological and social identification 
processes 

3) Bural-tDTban patterns 

a) Bural (diverse practices) 

Cooonn types ritual coparenthood 

1) Baptismf— surrogate parents eonqplement responsibilities 
of parents 
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■utIam to oollat old.' of lolBko 



3) .CinwinfifW. riiiiw[i r:iMi»^:^ ^ w|ari^ toDloty 
l|ian^i«Miat: lA'l^^ first' <9hUd: 



b) IXlttB (iSlwto iiptrtliett)- 

1} HHttf 1 WawwMittbi otfiriflmotit ritwl tfiit 



3) 8«lii«tlMi.«li|i^:i^ . ' 



oi ' niiciiiji ■^lifftgttiti - liiWiMC'^'fliiftittiii' 
c).; f ffio»v.-«ptaQr|.vlM4^fi|0y o^ of 



d) CloM iAl«(tif|Mi^£«| 



2) Hiftmrmm^ t^^ 

3) T«M of odteoM > i te iB w: lifia#oai atotuc 
ttan fint mmttl aiwii^t ) 



5) 8«t rolKtSoMlhlvt niirdid oa f!|p1Mao wfith liieost 

b) Pfcdrtno«^Bo*rlm (io6h aoloetod frea diffm*' 
tbailj, «ct«BdJiiB zoaB* of MeiiO; iiiftinetleni) 

1) BtBpMMlbiUtiM of Go^^iMBto to oolwtiag AtfUy 

o| fitWprt dDgiA of dra)t«li 1^ ftillA*! b«iolf 



' ■(Miiiiirtllinttlti 

If- ■ 

d| A^M^ 

2) »v«t«tiQM ftm dOld 

•) ' BiKpiet (aptt Si^eirtMit MelRX «aqpiol)«ti<m) 




CouortMy 
AffMtloD 



e) Ahl3»ao (QodehUd) 

1) Ixpwta wtarlnoa to 

CoiVlMMit pur«rts* rolw" 
Aet aa tooiftl mdSikteen wad fimnBlal aMitora 
8«rv« as aodKLi of Catbolie taafthlnp 

2) BaaponaibilitiM toMurd gaarlnoa 

a) Beapaet and obtdlaaee 

b I 01ft giving at Chrlstoas and blzthdnyi 
e) Visltii« 
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